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Facilitating Classroom Dialogues About Race, Identity and Other Sensitive Topics
Room: 26

Learn how to facilitate better classroom discussions on topics related to racial and ethnic identities as well as other sensitive 
topics. Dialogue techniques, privilege walks, implicit bias assessments and other tools will be demonstrated and discussed. 
These practical techniques, skills and principles can be applied immediately to build an inclusive classroom environment in 
an effort to increase student success. By the end of the session, participants will have a plan that can be implemented in their 
classrooms to foster a healthy and safe space for students.

Sara Fuller, Assistant Professor, English, Westshore Campus 
Bridget Kriner, Assistant Professor, English, Westshore Campus

Objectives:

1. Identify potential challenges related to talking about race and other sensitive topics in the classroom.

2. Analyze how privileges and oppressions operate in classrooms and how our own identities intersect with the 
identities of the students in our classrooms. 

3. Create a plan for implementing strategies presented in the classroom.

Rationale:

Quality classroom discussions can foster critical thinking skills, develop a sense of community among students and 
help students articulate their positions across a variety of disciplines. Class discussion is one of the key methods used to 
spark student engagement, yet they are often unproductive and lackluster. Brookfield and Preskill (2005) argue that, “…
discussions remain an indispensable part of democratic education. It teaches us dispositions and practices, provides us 
with opportunity to serve and connect with others, and tests our ability to confront the most difficult of problems and 
think through them collaboratively” (p. 20). 

Within a diverse institution, faculty members must be prepared to navigate sensitive topics, specifically those related 
to individual identities (e.g., race, ethnicity, gender, sexual orientation, religion, political affiliation). For faculty to 
make space in their classrooms for these discussions, it is important they have the tools and skills to navigate difficult 
conversations (Darden, 2009). Students need good models for handling respectful dialogue on sensitive topics, as well as 
models on how one acknowledges their own identity-based privilege (Phillips, 2015). 

References:

Brookfield, S., & Preskill, S. (2005). Discussion as a way of teaching: Tools and techniques for democratic classrooms. San Francisco: 
Jossey-Bass. 

Darden, J. (2009). Talking Race. Retrieved from https://www.tolerance.org/magazine/fall-2009/talking-race 

Howard, J. (2015). Discussion in the college classroom: Getting your students engaged and participating in person and online. San 
Francisco: Jossey-Bass.

Phillips, M. (2015). Approaching Racial and Cultural Sensitivity. Retrieved from https://www.edutopia.org/blog/approaching-racial-
cultural-sensitivity-mark-phillips 

Common Read Recap
Room: 28

This panel presentation will recap the successes of the Fall 2017 Common Read Program, discuss the co-curricular events 
held on all campuses, review the widespread participation by faculty and students and preview the books currently in the 
running for Fall 2018. This session will focus on how faculty have used Just Mercy in their disciplines and how Common Read 
has become ingrained in Tri-C’s culture and success.

Rebecca Carte, Assistant Professor, Spanish, Metropolitan Campus 
Theresa Gromek, Assistant Professor, English, Westshore Campus 
John Rasel, Assistant Professor, Library, Eastern Campus 
Casandra Sweeney, Assistant Professor, English, Eastern Campus 
Melissa Zagata, Assistant Professor, English, Western Campus

Objectives:

1. Identify ways faculty can include the Common Read book into their classroom and encourage students to participate 
in co-curricular programming. 
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2. Sketch out ways to connect classroom curriculum to co-curricular Common Read programming.

3. Understand how the Common Read Program promotes student success and engagement within the College. 

Rationale:

The Common Reading Program is now a part of the College’s strategic plan, is involved in the process of co-curricular 
assessment for accreditation purposes and has demonstrated value to the College over the past three years. Our goal is 
to continue to enrich the lives and learning of students both in and out of the classroom. Since the program’s inception, 
we have seen strong support from students, faculty, staff and administration that has directly led to a stronger Tri-C 
community focused on learning, student development and success.

References:

United States, Ohio Department of Education, Johnson, Alex. “Complete College Ohio: A Sample of Completion Initiatives at Cuyahoga 
Community College” www.ohiohighered.org

Cuyahoga Community College Board of Trustees, 2016. www.ohiohighered.org/sites/ohiohighered.org/files/uploads/completion/
plans/2016/Completion%20Plan.pdf

Building Student-Faculty Relationships: 10 Easy Ways to Connect With Students
Room: 29

Studies have proven that positive student-faculty relationships are crucial within an academic setting. However, some faculty 
may find it challenging to interact with students on an interpersonal level. Drawing inspiration from the American Association of 
Colleges for Teacher Education Most Outstanding Book winner, “Start Where You Are, But Don’t Stay There,” this presentation will 
assist in developing skills to better educate diverse student bodies. The importance of the student-faculty/student relationship to 
access, success and completion will be examined and discussed. The “10 Easy Ways to Connect with Students” will be revealed, in 
addition to practical application techniques such as tailoring assignments and expectations for students.

Joel Andexler, Lecturer, Business, Western Campus

Objectives:

1. Describe the correlation between student-faculty relationships and access, success and completion.

2. Define the “10 Easy Ways to Connect With Students,” and demonstrate practical techniques. 

3. Compare and contrast ways to tailor assignments, expectations and conversations to individual students.

Rationale:

Numerous research studies have proven that robust student-faculty relationships are among the most crucial connections 
within an academic setting. However, many faculty members do not possess the fundamental knowledge of how to 
effectively interact and connect with students on an interpersonal level.

Drawing inspiration from the American Association of Colleges for Teacher Education (AACTE) 2012 Most Outstanding Book 
winner — Start Where You Are, But Don’t Stay There: Understanding Diversity, Opportunity Gaps, and Teaching in Today’s 
Classrooms by H. Richard Milner IV — this presentation will assist faculty members in developing techniques, insights and 
skills to successfully educate diverse student bodies. We will discuss the importance of building positive student-faculty 
relationships as well as the correlation between these relationships and student access, success and completion. 

The “10 Easy Ways to Connect with Students” will aid educators in learning about and cultivating robust relationships with 
their students. Additionally, we will illustrate how these ten methods can be directly incorporated and applied within the 
learning environment. This will include how to tailor assignments, expectations and conversations to individual students.

References:

Milner IV, H. R. (2010). Start Where You Are, But Don’t Stay There: Understanding Diversity, Opportunity Gaps, and Teaching in Today’s 
Classrooms. Harvard Education Press: Cambridge, MA. 
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Using Smartphones as a Tool for Student Self-Review
Room: 30

This presentation will focus on encouraging students to use their smartphones to help with the proofreading and editing 
process when writing papers. Self-review is an excellent precursor to the peer review process, however, students need to learn 
that their ears are just as important as their eyes. By instructing students to read their papers aloud while recording on their 
smartphones, we can show them how hearing the sentences spoken in their own voice can help them find and fix errors. 
When students play the recording back, while reading along silently, their ears find errors that their eyes may not.

Paula Iken, Lecturer, English, Eastern Campus

Objectives:
1. Participants will learn how our brains are wired to hear language first, followed by reading and writing. Historical and 

developmental perspectives will be examined. 

Rationale:

We are in the information and digital age. As such, most of us rely on our smartphones. Many of our students have 
a difficult time parting with their phones during class time, which can be frustrating for instructors. However, if we 
integrate their use to a certain degree — and for specific purposes — we can help them develop self-revision skills while 
allowing them another opportunity to engage in the writing process and in the classroom. Students learn the importance 
of communicating well and discover how reading, writing and speaking are all connected. 

Language is auditory as well as visual. We must integrate a basic understanding of linguistics into the classroom to help 
students gain code-switching skills and adopt better models of Standard English and syntax. This activity is just as useful 
to strong speakers and writers, as there are always improvements to be made and nuances of semantics and syntax to 
understand. 

Research by Kevin Thomas, Ph.D., and Marco A. Muñoz, Ed.D. (2016) shows that “[t]he principal instructional benefit 
associated with m[obile phone]-learning is the potential to engage students in meaningful learning opportunities” (p.21).

In her research on college writing centers, Block (2017) explains that the “writer-read” essay is a staple of the 
proofreading process and states that in “reading aloud, you definitely see the flaws in the paper [because] when I read 
the paper to myself, I didn’t find the issues with the thesis” (p. 49). Combine reading aloud with students’ personal 
technology, and instructors grant agency to students in proofreading. 

References:

Block, R. (2016). Disruptive Design: An Empirical Study of Reading Aloud in the Writing Center. Writing Center Journal, 37(1/2), 33-59.

Thomas, K., & Munoz, M. A. (2016). Hold the Phone! High School Students’ Perceptions of Mobile Phone Integration in the Classroom. 
American Secondary Education, 44(3), 19-37.

Shine the Light: Uncovering Students’ Mental Health Challenges
Room: 109

Working on the front lines with students, you come into direct contact with the many challenges they face, whether in the 
classroom, online or in your office. You know how to be an active listener, but what do you do when a student shares how 
much they are struggling with depression, anxiety or some kind of trauma? We will discuss how prevalent mental health 
challenges are among college students, provide interactive case studies and review available resources and strategies to help 
students in need.

Gary Carrington, Professor, Counseling, Metropolitan Campus 
Kellee Ellis, Assistant Professor, Counseling, Westshore Campus 
Michelle Nicopolis, Professor, Counseling, Western Campus

Objectives:

1. Review the prevalence of mental health issues among college students and provide an understanding of the 
differences between disruptive and distressed students.

2. Understand the connection between academic achievement and mental health needs and trauma.

3. Provide practical skills, tools, intervention and resources for student interactions in classrooms/offices.
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Rationale:

Nearly 22% of those 18-25 years old live with a diagnosable mental health condition. This age group has the highest 
prevalence (27%) of mental illness among the entire population (SAMHSA, 2015). By age 24, 75% of these individuals 
have received a mental health diagnosis (NAMI, 2017). Because we encounter this age group frequently in our classes and 
offices, we need to learn to recognize and address mental health concerns. 

When individuals attend college, another layer of responsibility is added to their lives. According to the American College 
Health Association’s fall 2016 data (ACHA, 2016), in the past year, more than 86% of college students noted feeling 
overwhelmed by all they had to do, and 50.9% reported things were, at one point, hopeless. Nearly 28% reported being 
diagnosed or treated for a mental health concern, and more than half noted at least three aspects of life being traumatic or 
very difficult to cope with. High levels of anxiety and sadness were also reported, all of which may interfere with a student’s 
academic performance. 

An annual report of college counseling centers found these to be students’ most commonly identified concerns: anxiety 
(51%), depression (41%), relationship issues (34%), suicidal thoughts (20.5%), self-injury (e.g., cutting, burning) (14%) and 
alcohol abuse (10%) (AUCCCD, 2016). 

We will provide an overview of common mental health concerns, how to approach students and where to find helpful 
resources. We hope this will help faculty feel more confident in their ability to make a difference.

References:

American College Health Association. (2016). American College Health Association-National College Health Assessment II: Reference 
Group Executive Summary Fall 2016. Linthicum, MD: American College Health Association; 2016. http://www.acha-ncha.org/docs/
NCHA-II_FALL_2016_UNDERGRADUATE_REFERENCE_GROUP_EXECUTIVE_SUMMARY.pdf

National Alliance on Mental Illness. (2017). College Guide. Retrieved from https://www.nami.org/collegeguide

Substance Abuse and Mental Health Services Administration. (2015). Any Mental Illness (AMI) Among U.S. Adults. Retrieved from https://
www.nimh.nih.gov/health/statistics/prevalence/any-mental-illness-ami-among-us-adults.shtml

The Association for University and College Counseling Center Directors. (2016). 2015 AUCCCD Survey. Retrieved from https://www.aucccd.
org/assets/documents/aucccd%202016%20monograph%20-%20public.pdf

Curriculum and Syllabi Through the Lens of the HLC
Room: 112

Faculty continue to do incredible work in our classrooms, remaining updated in their subject areas and best practices. The 
role of the curriculum office is to help faculty tell the College’s curricular story to our accreditation agencies and the state 
through official curriculum documentation. This session will help faculty understand the support available to them during the 
curriculum development process so that the College can maintain its rigorous academic quality for years to come.

Holly Craider, Assistant Dean, Curriculum and Transfer, Jerry Sue Thornton Center

Objectives:

1.  Identify and list Higher Learning Commission guidelines for curriculum and syllabi development and review.

2. Describe the importance of matching taught curriculum with approved curriculum.

3. Explain the difference between outcomes and objectives, and discuss the importance of each in curriculum 
development.

4. Recall and discuss the areas of potential curriculum revisions.

Rationale:

According to the American Association of University Professors (AAUP), more than 7,000 programs serving some 24 
million students willingly undergo periodic accreditation review by 19 institutional accreditors and 61 programmatic 
accreditors. As Council for Higher Education Accreditation President Judith Eaton notes, “Accreditation reflects three core 
values of higher education, all essential to academic quality: institutional autonomy, academic freedom, and peer and 
professional review.” According to the U.S. Department of Education, “The goal of accreditation is to ensure that institutions 
of higher education meet acceptable levels of quality.” In the quest to demonstrate our academic quality, administration 
and faculty will work together to better tell the institution’s curricular story. This session describes what that work entails 
and highlights the interconnectivity of faculty and curriculum office administrators.



Session A: 9-10 a.m. 

6 7

References:

American Association of University Professors. (2010). Accreditation and the Federal Future of Higher Education. September-October 
2010 Issue. Retrieved from https://www.aaup.org/article/accreditation-and-federal-future-higher-education

Higher Learning Commission (2017). Retrieved from http://www.hlcommission.org 

History of the Restaurant Industry
Room: 119

How, what and where we eat has always been a reflection of our society and culture. Through the lens of the restaurant 
industry, we can view the history of the world in a different light. Restaurants are about more than just food. They tell the 
story of empires rising and falling, the story of economics, the history of transportation and the story of revolution – in short, 
they tell the story of humanity. Moreover, while our restaurants certainly reflect our history, they sometimes make a little 
history themselves.

Paul Glatt, Assistant Professor, Hospitality Management, Eastern Campus

Objectives:

1. A New Perspective. Faculty can gain further insight into their own disciplines by exploring the impact of world events 
and changes in society and culture through the lens of the restaurant industry. 

2. Entertainment. Restaurants and dining out are a way of life for most Americans, and the audience will find it 
enlightening to see how the industry has developed and adapted through history and changing times. 

3. New Insights. The industry’s history is long and varied, and faculty are sure to walk away with new insights and 
information they can apply to their own disciplines and teaching.

Rationale:

Sometimes, in order to move forward, we must understand where we have been. Considering the theme of “Focusing our 
Lens,” the history of the restaurant industry is relevant and appropriate for faculty to understand how their disciplines 
affect other disciplines and how, ultimately, they are inter-related. The story of what and where we eat is also the story 
of history, revolution, changes in society and changes in our culture. Viewing the world through the lens of one industry 
can provide insight into many other disciplines and fields of study.

Making It Real: Using Augmented Reality in the Classroom
Room: 206

Imagine being able to walk down the streets of Rome in your world history course or dissect the human body in your anatomy 
course! This session will describe the implementation of augmented reality, through the Microsoft HoloLens, as a teaching 
tool in the classroom. Faculty will have an opportunity to test-drive the devices and investigate applications that would utilize 
the technology. Research on the effectiveness and usability of the devices by students will also be presented.

Erica Stevenson, Lecturer, Biology, Westshore Campus
Elizabeth Vaidya, Assistant Professor, Biology, Westshore Campus

Objectives:

1. Define augmented reality and describe how it can enhance learning.

2. Describe how to assess the implementation of the new technology in the classroom.

3. Identify an augmented reality application that would enhance learning in a course you teach. 

Rationale:

Research in anatomy education has found that virtual reality simulations — wherein students visualize anatomical 
structures on computer screens or through wearable devices — can complement and enhance traditional teaching 
methods such as dissection [1-4]. A new and exciting technology that may offer even better outcomes is augmented 
reality (AR). In AR, the computer-simulation is integrated with the user’s own environment, allowing the user to interact 
with it. Up to this point, most reports on AR in educational settings have focused on implementation and usability 
[5]. Case Western Reserve University, in collaboration with the Cleveland Clinic, is at the forefront of this educational 
technology and intends to deploy AR in their medical school anatomy education next year [6]. 



Session A: 9-10 a.m. 

6 7

This presentation will describe how to implement AR in the classroom. Faculty will benefit from learning about the 
technology as well as how to assess its effectiveness through objective research methods. Further, AR is applicable to many 
disciplines beyond the sciences. For example, imagine being able to walk along the streets of Ancient Rome in your World 
History course! We expect that AR will enhance student learning in biology courses, and pilot data on this hypothesis will 
be presented during the session. 

AR is an emerging technology that will likely become a normal part of life in the future. Exposing our students to this 
technology now will help them succeed in our rapidly changing world. 

References:

Case Western Reserve University, Cleveland Clinic Collaborate with Microsoft on ‘Earth-Shattering’ Mixed-Reality Technology for 
Education. (2015, April 29). Retrieved from http://case.edu/hololens/

Codd, A. M. and Choudhury, B. (2011). Virtual reality anatomy: Is it comparable with traditional methods in the teaching of human 
forearm musculoskeletal anatomy? Anatomical Sciences Education, 4, 119-25.

Kamphuis, C., Barsom, E., Schijven, M., and Christoph, N. (2014). Augmented reality in medical education? Perspectives in Medical 
Education, 3, 300-11.

Nicholson, D. T., Chalk, C., Funnell, W.R.J., and Daniel, S.J. (2006). Can virtual reality improve anatomy education? A randomized 
controlled study of computer-generated three-dimensional anatomical ear model. Medical Education, 40, 1081-87.

Ross, C. (1995). The potential of computerized representations of anatomy in the training of health care providers. Academic Medicine, 70, 
499-505.

Zirkel, J.B. and Zirkel, P.A. (1997). Technological alternatives to actual dissection in anatomy instruction: a review of the research. 
Educational Technology, 52-6.

APP-lying Technology to Independent Learning Modules for Teaching Difficult Topics
Room: 210

Searching for a better way to provide support to students and faculty in learning complex, more difficult classroom material 
through the Blackboard LMS, we received assistance from the Center for Learning Excellence (CLE) in developing videos using 
the Educreations application. Linked to the Blackboard platform, these videos help students obtain the information needed to 
learn new techniques in drug calculation. We have also learned to use SoftChalk instructional software to develop interactive 
quizzes that address complex information related to fluids and electrolytes. These online resources are used to supplement 
traditional classroom instruction, allowing for asynchronous learning among students and faculty.

Monica Losneck, Assistant Professor, Nursing, Westshore Campus 
Jennifer Sulzer, Assistant Professor, Nursing, Metropolitan Campus

Objectives:

1. Describe the use of interactive whiteboard apps in developing instructional videos.

2. Describe the use of content authoring tools in developing online practice quizzes. 

3. Understand how to create independent learning modules to assist student learning. 

Rationale:

The ability to create independent learning modules for online use is valuable to educators at all levels. Faculty and students 
can utilize these modules to learn or reinforce skills needed to be successful in their chosen field of study. As Bausmith 
and Barry (2011) note, “the idea that educators need to have deep knowledge about both the content they are teaching and 
how students learn is not new” (p. 176). Students may work unusual schedules or have other commitments and therefore 
be unavailable to seek help from instructors during their office hours. Making the learning modules available online 
promotes autonomous learning by allowing students to access the material when it is convenient for them, and from nearly 
anywhere. 

References:

Bausmith, J. & Barry, C. (2011). Revisiting Professional Learning Communities to Increase College Readiness: The Importance of 
Pedagogical Content Knowledge. Educational Researcher, 40(4), 175-178.
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Lessons of Resilience
Room: 217

How can we develop more resilience in our students? By creating assignments that develop both cognitive and noncognitive 
skills, we can introduce students to the fascinating stories of people who define resilience—those who survived some of 
the most challenging social injustices in recent human history including the Holocaust, the bombing of Hiroshima, the 
devastation of Syria and wrongful incarceration here in America. In this session, we will model the creation of a flexible unit 
on human resilience that embeds materials significant to mastering course content as well as noncognitive skills necessary 
for success in the course.

Lorrie DiGiampietro, Assistant Professor, English, Western Campus 
Kirsten Yates-Konzen, Assistant Professor, English, Western Campus

Objectives:

1. Develop lessons that integrate reading and writing.

2. Identify and collect materials that serve students in terms of course content as well as noncognitive issues.

3. Leave the session with specific materials for use in your own courses.

Rationale:

A study by Rui Yang (2014), University of Pennsylvania, reveals that beginning in elementary school, resilience may be 
“a promising predictor of students’ academic learning and life satisfaction.” Yet, in the face of increasing challenges (due 
to a host of issues such as financial pressures, schedule demands and varying levels of educational preparedness), by 
the time they get to college, we see a “decline in resilience among students” (Gray, 2015). So how can we develop more 
resilience in community college students? By creating assignments that develop their cognitive and noncognitive skills 
alike. More specifically, by introducing them to people who define what it means to be resilient.

Participants will work through steps of a unit on the study of resilience, exploring the fascinating stories of people 
who survived some of the most challenging social injustices in recent human history including the Holocaust, the 
atomic bombings of Hiroshima and Nagasaki, the exodus of the Wyandot people, the devastation of Syria and wrongful 
incarceration here in America. Lesson plans encourage immersion in the stories of people who not only have survived 
these tragedies, but have found ways to live meaningfully and purposefully in the aftermath. 

These stories provide engaging lessons about history, diverse cultures and the human capacity for resilience and are 
applicable to integrated reading and writing instruction as well as the working-through of noncognitive issues facing so 
many community college students today.

References:

Gray, Peter. (2015, September 22). Declining Student Resilience: A Serious Problem for Colleges. Psychology Today. Retrieved from 
https://www.psychologytoday.com/blog/freedom-learn/201509/declining-student-resilience-serious-problem-colleges

Yang, Rui. (2014). The Role of Non-Cognitive Skills in Students’ Academic Performance and Life Satisfaction: A Longitudinal Study of 
Resilience. (Doctoral dissertation). Retrieved from http://repository.upenn.edu/edissertations/1507 

Technology Tools You Can Use Now in Your Class
Room: 213

Come experience technology tools that can enhance active engagement in both face-to-face and online courses. Want 
to introduce a formative assessment that engages the whole class in an entertaining fashion, or make online lessons 
more interactive? Examine options that are freely available to all Tri-C faculty and are based on active learning strategies: 
predicting, engaging all students, motivation, reflection and retrieval practice. Technology examples will include PlayPosit, 
Wheel Decide, YouTube for webcam videos, WebEx, Kahoot! and more.

Karen Gray, Instructional Technologist, Center for Learning Excellence, Western Campus

Objectives:

1. Learn up to eight new strategies to immediately employ to engage students.

2. Identify techniques to increase long-term learning and raise level of student interest.

3. Discover resources to assist when using technology-oriented techniques.
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Rationale:

We are always developing new ways to integrate “tried and true” techniques with fresh ones in an effort to increase student 
engagement. In many cases, small tweaks to the teaching process result in large positive outcomes. 

In the acclaimed books, Small Teaching by James M. Lang and Teaching Naked Techniques by Jose Bowen and C. Edward 
Watson, research has shown that the more students purposefully engage with content, the instructor and their peers, the 
more the learning will “stick.” Techniques such as retrieval practice, predicting, every-student engagement, motivation and 
reflection can all increase long-term learning.

References:

Lang, James M. (2016). Small Teaching: Everyday Lessons from the Science of Learning. San Francisco: Jossey-Bass.

Bowen, Jose Antonio, & Watson, C. Edward (2017). Teaching Naked Techniques: A Practical Guide to Designing Better Classes. San 
Francisco: Jossey-Bass.

Through the Eyes of Our Veteran Students
Room: 308

As veterans return from service in the military, many are choosing to attend college. This session will provide a review of 
military culture and identify areas where faculty and support personnel can provide opportunities for students to successfully 
transition into college culture. A review of the most common mental health issues will be provided, as well as a variety of 
resources to help meet the needs of our students who are veterans.

Mick Munoz, Coordinator, Veteran Services, Western
David Nardecchia, Assistant Professor, Counseling, Western

Objectives:

1. Increase knowledge and understanding of the military culture and how it impacts transition into an academic setting. 

2. Learn strategies for assisting returning veteran students in their readjustment to civilian life within the context of a 
college environment.

3. Learn what resources are available through Tri-C Veteran Services, the VA and other mental health agencies to assist 
college professionals with veteran students.

Rationale:

Individuals returning from military duty and entering college bring a wide range of experiences and perspectives. Military 
and college cultures are similar in many respects; however, there are some fundamental differences in terms of behavioral 
and attitudinal expectations. As a result, transitioning from combat to a college campus presents some unique challenges. 
(American Council of Education, 2010). For example, there are differences between the two cultures with respect to 
learning, achieving and how roles are defined. Additionally, a majority of veterans have responsibilities far beyond those of 
their counterparts (Bash, 2003). This program will provide a description of military culture and identify areas where faculty 
and staff can provide opportunities for students to successfully transition into the college culture. 

A recent study completed in Minnesota found that one of the differences between military and non-military students was 
the incidence of psychological issues, with veterans reporting a higher incidence of post-traumatic stress disorder (PTSD), 
traumatic brain injury (TBI) and military sexual assault (MST). Given that brain injuries have become the signature wound 
of our Global War on Terrorism, some review of key concepts and approaches for students who have had a brain injury is 
also important. Finally, understanding additional barriers to seeking help within the military culture and how traditional 
counseling approaches are not always effective with this population will enable the college counselor to be more effective. 
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Besse Award Roundtable
Room: 312

Join winners of the 2017 Excellence in Teaching Award in Honor of Ralph M. Besse at a roundtable that will focus on 
strategies for student success. The Besse Award winners will discuss teaching philosophies, methodologies and strategies for 
motivating students to engage and develop.

Priyanka Banerjie, Adjunct Faculty, Earth Science, Eastern Campus 
Colleen Clark-Sutton, Adjunct Faculty, Sociology, Eastern Campus 
Kristine Glasener, Assistant Professor, Mathematics, Eastern Campus 
Pamela Simmons, Lecturer, Accounting, Western Campus
John Thomas, Associate Professor, Veterinary Technology, Western Campus 
Henry Young, Professor, Speech Communications, Metropolitan Campus

How TRIO Helps Students Succeed
Room: 313

The TRIO Student Support Services (SSS) Program has been a fixture at Tri-C for nearly four decades, serving as a one-stop 
resource for first-generation college students. Learn about the scope of services provided, the best way for faculty and staff to 
interface with the TRIO program, and the program’s performance outcomes.

Melanie Allamby, Director, Student Support Services, Western Campus 
Warren Glen, Program Manager, Student Support Services, Eastern Campus 
Zyanya Torres, Director, Student Support Services, Metropolitan Campus

Objectives:

1. Learn the history and purpose of TRIO Student Support Services.

2. Learn how first-generation and under-resourced students are supported through a case management approach and 
how faculty assist in this effort.

3. Review the performance outcomes of Tri-C’s TRIO SSS programs and how these outcomes are achieved through 
collaborative efforts with faculty and other College personnel.

Rationale:

Nearly one-third of students attending U.S. colleges and universities are the first in their families to attend college 
(American Association of Community Colleges, 2016). On average, the rate of successful college completion is lower 
for first-generation students (Waiwaiole, 2016). TRIO Student Support Services programs are recognized for effectively 
delivering support services to under-resourced students, leading to overall increased rates of retention and completion 
for these students (Childs, 2013; Cooper, 2010). 

These programs achieve their results through a prescribed set of services aimed at addressing the specific needs of first-
generation students (Cooper, 2010; Department of Education, 2015). Many students benefit from some level of support 
services. College faculty and other staff often play a significant role in raising students’ awareness of the range of services 
available to them, as well as helping students connect to various services. The aim of this presentation is to increase 
awareness of opportunities for TRIO to collaborate with faculty and staff in our shared goals to support student success.

References:

American Association of Community Colleges. (2016, February). Fast Facts. Retrieved from https://www.aacc.nche.edu/research-trends/
fast-facts 

Childs, S. R. (2013). Impact of the Student Support Services/TRIO Programming on Persistence and Academic Achievement. Bowling 
Green State University. 

Cooper, M. (2010). Student support services at community colleges: A strategy for increasing student persistence and attainment. The 
White House Summit on Community Colleges, 22. 

Department of Education. (2015). Student Support Services Program. https://www2.ed.gov/programs/triostudsupp/index.html 

Waiwaiole, E. N. (2016). The Underprepared Student and Community Colleges. Center for Community College Student Engagement. 
Retrieved from https://www.ccsse.org/docs/Underprepared_Student.pdf 
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Mobile Learning With Blackboard
Room: 27

Bring your device to go mobile with Blackboard! Learn how to build Blackboard content and connect with students anytime, 
anywhere using the Blackboard Instructor app. Discover the benefits of recommending the Blackboard app to students. 
Find out how to use Qwickly, an app within Blackboard that allows you to communicate with students in multiple courses 
simultaneously. Improve your workflow and efficiency while providing your students with the information they want, the 
connections they crave and the personalization they demand.

Sarah Graham, Specialist, Online Learning and Academic Technology, Jerry Sue Thornton Center 
Kari Vara, Specialist, Online Learning and Academic Technology, Jerry Sue Thornton Center

Objectives:

1.  Build course content on mobile devices using the Blackboard Instructor app.

2.  Utilize the Qwickly app to communicate with students.

3.  Apply best course design practices for mobile learning.

Rationale:

The importance of mobile learning is increasing. The Instructional Technology Council, an affiliated council of the 
American Association of Community Colleges that conducts an annual eLearning survey, has identified “the evolution and 
revolution of mobile devices as a learning platform” as one of the important developments of 2016. Mobile technology use 
addresses the issue of student access to e-learning, as it is estimated that as many as 96% of students own smartphones. 

In fact, the Online Learning and Academic Technology department at Tri-C indicates in its AY 17-18 Tactical Plan that 
“moving forward with mobile learning technology” is a primary element of their second core priority, accessibility. One 
step toward getting started with mobile accessibility is using an LMS on mobile devices (Brown, 2010). In addition, Tessier 
(2014), who conducted a study in which cell phones were used to deliver online content, reported that students “expressed 
appreciation for the use of cell phones” (p. 49).

This session will focus on the two Blackboard mobile apps in addition to Qwickly, another app deployed within 
Blackboard. A quick overview of best practices for mobile learning content will be included. Examples of best practices 
include pedagogical strategies such as presenting content in chunks, integrating m-learning within an LMS (Bogdanovic 
et al. 2014), inclusion of media-rich content and open education resources, collaborative approaches and communities of 
practice (Samuel and Hinson, 2014).
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Singled Out for Success: Understanding Single Mothers in the Community College
Room: 31

This presentation is based on my qualitative dissertation research, which sought to explore and understand single-mother 
community college students’ perceptions of their ability to succeed. The theoretical framework that guided this research was 
Bandura’s social cognitive theory of self- efficacy, defined as a person’s belief in his or her ability to succeed. Given prevalent 
deficit mindset surrounding the single-mother population, this study sought to flip the negative narrative and investigate these 
students through a strengths-based lens.

Delia (Dee Dee) Bober, Dean, Learning and Engagement, Metropolitan Campus

Objectives:

1.  Provide background insight and research on single mothers in the context of a community college.
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2.  Share data and findings about single mothers at Tri-C. 

3.  Discuss implications for practice when assisting this population in the classroom. 

Rationale:

This session will provide information on success factors among a targeted population of students that has not received 
much attention in literature or practice — single mothers. Faculty will gain awareness of how to assist single mothers and 
help ensure their success in the classroom.

Kahoot!, Plickers and Remind: Engaging Students on Their Turf
Room: 34

Participants will be introduced to three engaging and easy-to-learn technologies. Kahoot! uses student cellphones to allow 
for interactive, game-based content review in the classroom. Plickers is a lower-tech card system that allows you to scan 
student QR code responses to gauge understanding. Remind allows you to easily communicate with students via real-
time messaging. Interact with each of these technologies as a student would, and then learn how to use them in your own 
classroom to enhance student engagement and understanding of course material.

Melissa Resnick, Adjunct Faculty, Psychology, Eastern Campus 
Stacey Souther, Associate Professor, Psychology, Eastern Campus

Objectives:

1.  Describe Kahoot!, Plickers and Remind to a colleague.

2.  Explain the benefits and possible downsides of using Kahoot!, Plickers and Remind in the classroom.

3.  Use Kahoot!, Plickers and Remind to increase engagement and community in the classroom. 

Rationale:

As a community college, we encounter a diverse student population — not only in race and age, but also in levels of 
college readiness and learning ability (McGlynn, 2007). Two areas of research tell us how to help our students succeed: 
active learning and building of community. The technologies presented in this workshop help us do both.

Being intentional in our teaching and designing activities that allow our students to interact with one another and with 
the course content will increase engagement, thereby leading to higher rates of completion (Major, Harris, and Zakrajsek, 
2016; Baepler et al, 2016). In addition, using Kahoot! and Plickers will help students learn methods to test themselves 
in ways that help them learn how to learn. Increasing students’ metacognition leads to higher rates of student success 
(Doyle & Zakrajsek, 2013). 

Remind is a third tool used to increase faculty connection with students. Being able to meet students where they are 
and using texting as a tool to communicate helps build rapport and community and gives students an additional avenue 
to reach out for help. Establishing rapport with students not only builds classroom cooperation, it also leads to higher 
motivation, increased comfort, enhanced communication and increased satisfaction (Weimer, 2010). Thus, these 
technologies are simple and effective tools faculty can incorporate quickly and easily into their classrooms to increase 
student success and completion. 
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Creating a Syllabus/Course Guide Your Students Might Actually Read!
Room: 35

The syllabus – what is it? How do we get students to read it? What should be in it? Is it two pages or 50? Discuss best practices 
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for creating a syllabus or course guide for your course. We will share samples and listen to your ideas regarding how to make an 
effective syllabus. Discussion facilitators will include faculty as well as CLE staff.

Kristina Ambrosia-Conn, Senior Instructional Designer, Center for Learning Excellence, Eastern Campus
Kevin Dranuski, Senior Instructional Designer, Center for Learning Excellence, Western Campus

Objectives:

1.  Define necessary components of a syllabus.

2.  Evaluate the use of alternative syllabi and course guides in the classroom.

3.  Identify ways to immediately revise syllabi or course guides using components discussed in this session.   

Rationale:

Faculty would probably argue that a syllabus is the single most important document they pass out in their classes and 
yet — judging by the countless questions that students ask that are, in fact, answered on the syllabus — it is apparent that 
students aren’t reading or retaining the information.

A syllabus is extremely important for both students and faculty members. It clarifies expectations for both teacher and 
student and holds all parties accountable. Aside from the traditional course content outlined in a syllabus, an effective 
syllabus should also include information on the grading process, credit hour definition and course outcomes or supporting 
objectives.

Because faculty members put so much time into creating their syllabi, it is maddening to know that students either 
don’t read them, don’t know how to read them or don’t understand their purpose. So what can we can do about it? Give 
students some ownership in creating the syllabus? Make it inviting instead of intimidating? Tie points to the reading and 
understanding of the syllabus? All of these possibilities and more will be explored during this session. 

Online Learning and Academic Technology (OLAT): Past, Present and Future
Room: 104

Online learning has changed over the past few years and is destined to keep changing in the future. In this session, we’ll discuss 
how OLAT has and is currently supporting faculty and students, including the Online Learning Student Assessment. Future 
plans for engineering student success into Blackboard and related technologies will also be reviewed. Improvements OLAT 
is making to enhance both the faculty and student experience today and into the future will be considered, too. Lastly, we’ll 
discuss the OLAT tactical plan and how faculty can contribute to the direction of online learning at the College.

Thomas Kemp, Executive Director, Online Learning and Academic Technology, Jerry Sue Thornton Center 
Cindy Potteiger, Director, Online Learning and Academic Technology, Jerry Sue Thornton Center

Objectives:

1.  Understand how to use technology to improve your online courses.

2.  Learn about OLAT’s plan to become active participants in the future of online learning and academic technology at 
Tri-C.

3.  Discuss what works in the online classroom environment and learn what support OLAT can provide to make the online/
blended teaching experience better and more productive.

Rationale:

This session is an opportunity for the OLAT team to communicate openly with Tri-C faculty — a necessity as we work 
together to enable student success. We will discuss our plans for the Online Learner Student Assessment and the 
deployment of online learning technologies including Smarthinking, ReadSpeaker, Qwickly, Media Site and ProctorU. Use 
of these technologies, with support from OLAT, will help improve the online faculty member’s experience and enable our 
students to excel in the online environment. 
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Safe Zone Ally Training
Room: 109

Broaden your inclusive space by becoming a Safe Zone (SZ) Ally. Participants will learn how to create a space where all feel 
welcome and respected across the spectrum of sexual orientation and gender identity and expression. Interact and learn 
about topics such as vocabulary; LGBTQ+ (Lesbian, Gay, Bisexual, Transgender, Questioning/Queer) research and data 
supporting the need for SZs; integrating more information related to sexual orientation, gender identity and expression into 
curriculum; awareness of resources; and how to discuss LGBTQ+ topics with others.

Michael Flatt, Assistant Professor, Sociology, Western Campus 
Sarah Hastings, Lecturer, English, Eastern Campus
Bridget Kriner, Assistant Professor, English, Westshore Campus

Objectives:

1. Integrate sexual orientation, gender identity and expression into curriculum for a fuller representation of student experiences. 

2. Increase awareness of terminology and issues faced by sexual minority students. 

3. Help faculty create more inclusive spaces — in and out of the classroom — that demonstrate the College’s 
commitment to full support for all students. 

Rationale:

A national study of more than 90,000 college students found that 17% identify as “other than heterosexual” (American 
College Health Association, 2012). These LGBTQ+ students often face additional challenges within academic 
environments that need to be addressed if we are to follow through on our commitment to provide an inclusive and 
supportive environment for all our students. 

More than 70% of first-year LGBTQ+ college students consider leaving school out of fear from being bullied or 
harassed, while 71.5% report avoiding school functions and extracurricular activities (65.7%) because they felt unsafe 
or uncomfortable. Students experiencing higher levels of victimization and discrimination also report skipping more 
classes and earning lower overall GPAs than students who experience lower levels of harassment (GLSEN National 
School Climate Survey, 2015; State of Higher Education for LGBT People, 2010). These experiences often have a 
devastating personal impact for LGBT youth, with nearly 30% attempting suicide, 40% making a suicide plan and 60% 
feeling hopeless or sad daily for at least two weeks (American Association for Suicidology, 2015). 

Among transgender individuals, 41% have attempted suicide, and 92% of those attempts occurred before the age of 25 
(National Center for Transgender Equality, 2016). Raising awareness of the struggles many of these students face is an 
important step in creating an environment where students feel welcomed and included. In addition to creating inclusive 
administrative policies, our faculty need to be sensitive to the ever-evolving use of language and terminology to bring 
these students’ perspectives fully into the classroom

Curriculum and Syllabi Through the Lens of the HLC
Room: 112

Faculty continue to do incredible work in our classrooms, remaining updated in their subject areas and best practices. The 
role of the curriculum office is to help faculty tell the College’s curricular story to our accreditation agencies and the state 
through official curriculum documentation. This session will help faculty understand the support available to them during 
the curriculum development process so that the College can maintain its rigorous academic quality for years to come.

Holly Craider, Assistant Dean, Curriculum and Transfer, Jerry Sue Thornton Center

Objectives:

1. Identify and list Higher Learning Commission guidelines for curriculum and syllabi development and review.

2. Describe the importance of matching taught curriculum with approved curriculum.

3. Explain the difference between outcomes and objectives and discuss the importance of each in curriculum development.

4. Recall and discuss the areas of potential curriculum revisions.

Rationale:

According to the American Association of University Professors (AAUP), more than 7,000 programs serving some 24 
million students willingly undergo periodic accreditation review by 19 institutional accreditors and 61 programmatic 
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accreditors. As Council for Higher Education Accreditation President Judith Eaton notes, “Accreditation reflects three core 
values of higher education, all essential to academic quality: institutional autonomy, academic freedom, and peer and 
professional review.” According to the U.S. Department of Education, “The goal of accreditation is to ensure that institutions 
of higher education meet acceptable levels of quality.” In the quest to demonstrate our academic quality, administration 
and faculty will work together to better tell the institution’s curricular story. This session describes what that work entails 
and highlights the interconnectivity of faculty and curriculum office administrators.

References:
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Cross-Disciplinary Collaboration for Enhanced Student Learning
Room: 215

This presentation will illustrate how cross-disciplinary teams in the humanities and clinical sciences work together to enhance 
modern health care. We will discuss problem-solving techniques and cooperative teaching from disciplines such as creative 
arts and philosophy and how they can be utilized, alongside clinical problem-solving techniques, to enhance patient care.

Natalie Belle, Associate Professor, Physician Assistant, Western Campus 
Kevin Kondik, Assistant Professor, Philosophy, Western Campus

Objectives:

1. Learn how to collaborate with academic colleagues in humanities and clinical sciences for cross-disciplinary problem solving. 

2. Identify clinical problems that lend themselves to cross-disciplinary collaboration in humanities and clinical sciences.

3. Construct experiences with humanities and clinical sciences for enhanced student learning.

Rationale:

This session will foster and increase expertise in cross-disciplinary problem solving, looking beyond the clinical approach 
to issues such as death or the rationing of health care resources. Participants will learn how to approach, consider, debate 
and solve real-world problems utilizing expertise from several disciplines. ..   

3-D Printing Showcase
Room: 206

Learn how accounting professor Eric Primuth utilizes a 3-D printer in his Managerial Accounting course to build a prototype of 
a product and determine the cost of mass production. After an introduction to this project and details about how students learn 
using this tool, we will brainstorm the possibilities for the use of a 3-D printer in other disciplines. Bring your creativity and get 
ready to think outside the box!

Gary Arnosk, Integration Technician, Westshore Campus
Sarah Greywitt, Senior Instructional Designer, Center for Learning Excellence, Westshore Campus 
Eric Primuth, Professor, Accounting, Westshore Campus

Objectives:

1. Identify what a 3-D printer is and how it can be used in an accounting class.

2. Discover the benefits of a 3-D printer as it relates to student careers and the possibilities of additive manufacturing today 
and in the future.

3. Discuss how you might use a 3-D printer in your discipline.

Rationale:

In a world of rapidly changing technology, we are training our students for jobs and industries that have not yet been 
discovered. As educators, we should consider what skills will best prepare our students for this uncertain future and do our 
best to stay on the cutting edge of technology as it is developed. 

Professor Eric Primuth has created a project that encourages his students to think about accounting in a broader way 
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by creating a prototype using a 3-D printer and considering all of the costs involved in its production. This hands-on 
experience allows students to apply their accounting skills while gaining experience in additive manufacturing. As we 
discover how 3-D printing can be used in an accounting class, we will discuss different ways it can be used in other 
disciplines.

The Flipped Lab: Prelab Videos so Students Come Prepared to Learn
Room: 216

Students typically come to the lab unprepared and with no idea how the lab work relates to their lecture work. If we can 
get students thinking about the lab as a complement to the lecture, the experience will feel more comfortable to them. 
By creating short procedural videos that they can watch at home before coming to the lab, we can help them gain some 
familiarity with the equipment and procedures so they can focus on the WHATs and WHYs of the activities they will be doing.

Paula Allotta, Assistant Professor, Chemistry, Westshore Campus 
Jonathan Williams, Assistant Professor, Physics, Westshore Campus

Objectives:

1. Understand how the laboratory setting can benefit from equipment/software-based videos.

2. Apply the prelab video technique to your own lab.

3. Learn the tools to create your own videos.

Rationale:

We typically ask students to prepare for lab by reading the procedure and completing a prelab assignment. However, 
even well intentioned students do not always comprehend what they are reading and are still confused when they get to 
lab — resulting in safety issues as well as learning issues. By creating short videos demonstrating the procedure, we can 
ensure students come to lab knowing what to expect, what the equipment will look like and how to use it. This practice 
has reduced the number of repeat questions from students and has made lab time a more effective learning experience 
leading to better overall course success.

References:
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Enhancing the Moral Compass of the Community College Student
Room: 307

Moral development is the process by which individuals learn to embody standards of right and wrong behavior. In an age 
in which college students are increasingly called out for unethical behavior, faculty who encourage their students’ moral 
development are better able to support their growth as leaders and citizens. This workshop presents information on the level 
of moral development in the community college student, involving faculty in a series of exercises that highlight methods for 
discerning and enhancing students’ moral reasoning. Engaged pedagogies proven to encourage students’ moral and ethical 
development are presented.

Robin Kelly, Assistant Professor, Business, Western Campus

Objectives:

1. Develop an understanding of the community college student’s general approach to ethical reasoning.

2. Engage faculty in discussions and exercises that highlight the progression of moral development.

3. Provide a series of classroom techniques that serve to enhance faculty teaching by including ethics activities and 
conversations.

Rationale:

Ethical behavior and reasoning are important competencies that span multiple disciplines and domains. For many of 
our students, our classrooms may present the first and only opportunity for exposure to moral issues, reasoning and 
resolution in an academic environment. Consequently, it is crucial that we as faculty members incorporate engaging 
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ethical study and discussion in our instructional strategies. Noted ethicist Joanne Ciulla remarks that, “Every employee in 
an organization has the potential to be an ethical leader” (J. Ciulla, personal communication, January 28, 2015). A well-
developed moral compass is key for our students to succeed in their careers as well as in their lives. 

References:

The workshop is informed by research personally conducted with 614 community college students nationwide, using both qualitative 
and quantitative methodologies. Additional resources include research from the Centers for Ethical Development at the Universities of 
Minnesota and Alabama and considerable research and theory from Lawrence Kohlberg and James Rest.

Suicide Prevention: Learn How to Recognize, Approach and Refer
Room: 308

Suicide claims nearly 121 Americans daily; is the second leading cause of death among 25 to 34-year-olds nationally; and is 
the second-leading cause of death for Ohioans ages 15-34. Take a stand to help prevent and destigmatize suicide. Learn how to 
“Recognize, Approach and Refer” someone in need and become aware of warning signs/symptoms, what to say and how to get 
help. The Help Is Here employee and student resource guides and accompanying website created by Tri-C Counseling faculty 
will be highlighted.

Robert Johnson, Associate Professor, Counseling, Western Campus 
David Nardecchia, Assistant Professor, Counseling, Western Campus 
Samantha Posey, Assistant Professor, Counseling, Eastern Campus

Objectives:

1. Learn warning signs, risk factors and symptoms to look out for in others as “yellow” and “red” flags.

2. Learn how to approach those you may be concerned about (things to say/not to say) and where to refer them.

3. Learn how to incorporate resources into your classroom/Blackboard sites to help students recognize yellow and red flags 
in themselves and others and show them how and where to get help.

Rationale:

Suicide claims nearly 121 Americans daily. It is the second-leading cause of death among 25- to 34- year-olds nationally 
and is the second-leading cause of death for Ohioans aged 15-34, according to The Centers for Disease Control and 
Prevention’s most recent data (CDC, 2015; ASFP, 2017). These age groups encompass the majority of our students, so it is of 
utmost importance for us to build awareness around suicide prevention. By no means does this workshop qualify attendees 
as mental health professionals, but the content will help build confidence in one’s ability to be a suicide gatekeeper. 

The workshop will provide an overview of mental health and will cover suicide risk factors, warning signs and symptoms in 
addition to local and national statistics. Special attention will be paid to military veterans and LGBTQ+ individuals who fall 
into higher risk categories. 

We will also discuss protocol for campus referrals and reporting. Our “Help is Here” resource guides and website will be 
reviewed to familiarize faculty with College, community and national hotlines, helplines, chat lines and websites. Scenarios 
will be discussed regarding which concerns would be considered red, yellow and green flags. 

The goal is for participants to leave with an enhanced ability to understand the need to destigmatize mental health 
concerns, recognize warning signs and symptoms of mental distress, feel comfortable approaching those in need and 
locate resources and referrals.
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Enhancing Critical Thinking Skills Through Hypothesis Formulation
Room: 312

Practicing the formulation of correct scientific hypotheses can enhance students’ creative critical thinking skills. The common 
mistake among science students of confusing hypotheses with predictions will be described based on literature and personal 



18 19

Session B: 10:15-11:15 a.m. 

18 19

teaching experience. Suggestions for the possible causes of this problem, as well as practical solutions, will be offered. 
Participants will practice formulating hypotheses and predictions to demonstrate how critical thinking skills are developed.

Tomasz Kowalczyk, Associate Professor, Biology, Westshore Campus

Objectives:

1. Identify students’ misconceptions about scientific hypothesis.

2. Gain higher clarity regarding the relationship between hypothesis and prediction.

3. Apply suggested strategies in the science classroom to make students aware of their misconceptions and enhance their 
critical thinking skills.

Rationale:

The goal of science courses in a community college is not only to teach students facts and concepts pertaining to particular 
scientific disciplines, but also to teach them how to think critically about those facts and concepts. As stated in one of the official 
course outlines, students should be able to “apply the process of scientific inquiry to develop and explore questions about the 
natural world, and effectively communicate the findings.” Among hindrances to achieving this goal are misconceptions held by 
many students — one of which pertains to the meaning of the term “hypothesis.” 

Formulating hypotheses and generating predictions are two essential steps in the scientific method. In order to understand the 
scientific process, a clear understanding of the relationship between hypothesis and prediction is necessary. Unfortunately, 
college students commonly hold misconceptions about this relationship, making predictions and calling them hypotheses. In 
this way, they effectively (though unintentionally) eliminate an important step in the explanation of their scientific reasoning.

As a result, their predictions are often random or based on “hidden” hypotheses. This leads to confusion regarding the scientific 
method and impedes student learning, likely decreasing their confidence in science by making it seem mysterious and arbitrary. 
The role of science teachers is to eliminate this confusion by encouraging students to be more rigorous in their critical thinking. 
We can achieve this by making students aware of their hidden assumptions, correcting their misconceptions and expecting 
them to be precise with their words.

References:
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Tech Mini-Grant Panel
Room: 313

Join your peers as the 2017 Instructional Technology Mini-Grant recipients discuss their grants, implementation and progress 
to date. Ask questions to find out about new technologies and how they are being applied across the College.

Miria Batig, Assistant Dean, Learning and Engagement, Western Campus 
Danielle Budzick, Assistant Dean, Learning and Engagement, Westshore Campus 
Mardy Chaplin, Assistant Professor, Paralegal Studies, Western Campus
Michelle Davis, Assistant Professor, Earth Science, Western Campus
Abby Dohanos, Assistant Dean, Learning and Engagement, Metropolitan Campus
James Funai, Assistant Professor, Plant Science and Landscape Technology, Eastern Campus 
Mary Lou Gerosky, Program Manager, Dental Hygiene, Metropolitan Campus
Haidy Kamel, Associate Professor, Chemistry, Eastern Campus
Dwayne Keeney, Assistant Dean, Learning and Engagement, Eastern Campus 
Michael Kenney, Assistant Professor, Chemistry, Metropolitan Campus 
Margaret Lehnert, Assistant Professor, Biology, Western Campus
Cathleen Rossman, Associate Professor, Mathematics, Metropolitan Campus 
Steven Scanlon, Preceptor, Emergency Medical Technology, Westshore Campus 
Ted Schafer, Associate Professor, Automotive Technology, Western Campus 
Brendan Smith, Assistant Professor, Massage Therapy, Eastern Campus 
Sharon Stefanovic, Assistant Professor, Physics, Metropolitan Campus
Ken Williams, Assistant Professor, Massage Therapy, Eastern Campus
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Connecting and Perfecting: First Year Experience College-Wide Share Session
Room: 26

First Year Experience representatives from each campus will lead a faculty share session regarding GEN-1070. Updates on FYE 
training, the Challenger’s Guide and Second Semester will also be shared.

Chandra Arthur, Assistant Professor, Business Administration, Westshore Campus 
Lisa Belcher-Nelson, Assistant Professor, Counseling, Western Campus
David Bernatowicz, Associate Professor, History, Metro Campus 
Arelia Dalton, Assistant Professor, Counseling, Eastern Campus
Kevin Dranuski, Senior Instructional Designer, Center for Learning Excellence, Western Campus 
Karen Gray, Instructional Technologist, Center for Learning Excellence, Western Campus 
Toni Pickens, Assistant Professor, Counseling, Western Campus
Samantha Posey, Assistant Professor, Eastern Campus 
John Rasel, Assistant Professor, Library, Eastern Campus 
Muriel Robinson, Assistant Register, Metropolitan Campus
Ryan Rodriguez, Assistant Professor, English, Western Campus
Janice Taylor-Heard, Dean, Learning and Engagement, Western Campus 
Jeffrey Tuma, Assistant Professor, Philosophy, Western Campus
Emily Weglian, Professor, Anthropology, Western Campus

Objectives:

1. Update faculty on course objectives.

2. Inform attendees of course resources.

3. Introduce how the second semester seminar will play a part in FYE.

Rationale:

As FYE at Tri-C continues to expand, faculty members desire to remain in the loop. GEN-1070, the Challenger’s Guide, FYE 
training and the Second Semester Experience have all evolved. Since both courses are now mandatory for students, faculty need a 
forum in which to share, learn and process new information.

Turning the Lens on You
Room: 30

Do you ever feel overwhelmed by the demands and expectations of academia? Does stress prevent you from functioning at your 
best? Do you want to learn to how to focus amid the daily grind? Put your professional lens down and take a moment for you. 
This session will focus on faculty well-being, practicing techniques aimed to help you stay focused and confident. Join us for an 
experiential journey, where we will practice mindfulness, relaxation and other calming techniques to establish balance. As a 
bonus, these techniques can be taught to your students.

Joseph Cummins, Assistant Professor, Human Services, Metropolitan Campus 
Joslyn Dalton, Assistant Professor, Health Information Management Technology, Metropolitan Campus
Irene Diritsky, Assistant Professor, Human Services, Metropolitan Campus

Objectives:

1. Identify self-care techniques shown to be effective in reducing stress and calming the mind/body.

2. Utilize skills learned to reduce stress and increase satisfaction in the classroom.

3. Apply the tools and resources learned in the classroom setting to promote student well-being.

Rationale:

Faculty and teachers “appear to be experiencing higher levels of stress than the wider workforce, with 29% saying they had felt 
stressed ‘most’ or ‘all’ of the time recently whilst 18% report these levels of stress outside of the sector [3]. 45% felt they don’t achieve 
the right balance between their home and work lives” (YouGov, 2017, p.1).

When faculty don’t take care of themselves, it can create physical symptoms in various body systems including the 
musculoskeletal, respiratory, cardiovascular, nervous, gastrointestinal and reproductive systems. It is commonly held, that 
“relaxation techniques have been shown to effectively reduce muscle tension, decrease the incidence of certain stress-related 
disorders, such as headache, and increase a sense of well-being” (APA, 2014, p.1).
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Collectively, the presenters have more than 39 years of experience in the community college setting and have found through this 
experience that reduced stress equals happy teachers and happy students. They will share techniques that have not only worked 
for them personally but have been proven effective in the social work and counseling fields. 
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How to Cultivate the Five Mindsets of Student Success: Belonging, Purpose, Self-Efficacy, Engagement and 
Perseverance
Room: 29

Drawing from the fields of education, behavioral psychology and behavioral economics, this workshop will explore the 
relationship of noncognitive skills and mindsets to motivation and deep learning. The five main areas where faculty can help 
cultivate motivated, successful learners (belonging, purpose, self-efficacy, engagement and perseverance) will be explained.

Specific activities and advice for cultivating these mindsets will be provided. Participants are encouraged to bring and share 
activities and techniques they use to cultivate these mindsets in their students.

Roberta Hendrick, Associate Professor, English as a Second Language, Metropolitan Campus

Objectives:

1. Interpret students’ mindsets in new ways.

2. Reflect on your own teaching.

3. Share and compile best-practice ideas and activities for motivating deep learning. 

Rationale:

In efforts to increase student success, especially among marginalized groups, educators have realized that cognitive skills 
(e.g., those measured by IQ tests) are only a small part of the story. Noncognitive skills turn out to be much more important. 
Fortunately for community college educators, these skills are also more malleable than cognitive skills and can be developed at 
any age (Yeager & Walton, 2011). With such an opportunity to influence our students in positive ways, it behooves us as faculty to 
learn about these noncognitive skills — or mindsets — and ways that we can affect them.

References:

Yeager, D. S. and Walton, G. M. (2011). Social-Psychological Interventions in Education–They’re Not Magic. Review of Educational Research, 81 
(2), 267-301.

What Can a Faculty Learning Community Do for Me?
Room: 34

Faculty Learning Communities (FLCs) are yearlong, faculty-driven, multidisciplinary, project-based communities in which 
faculty work on a topic of their choice to improve their teaching or research a project of their choosing. In this presentation, 
we will discuss exactly what defines an FLC, how Eastern Campus and other campuses have started to use FLCs for faculty 
development and begin a discussion about how FLCs might work for you.

Kristina Ambrosia-Conn, Senior Instructional Designer, Center for Learning Excellence, Eastern Campus
Sarah Greywitt, Senior Instructional Designer, Center for Learning Excellence, Westshore Campus Stacey Souther, Associate Professor, Psychology, 

Eastern Campus
Ken Williams, Assistant Professor, Massage Therapy, Eastern Campus

Objectives:

1. Define what a Faculty Learning Community is and share basic information about its history.
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2. Explore the function of a Faculty Learning Community based on current FLC activity at Tri-C and beyond.

3. Discuss how you might use a Faculty Learning Community in your future development with faculty on your campus.

Rationale:

In the world of faculty development, centers for teaching and learning often provide workshops to help faculty grow and develop. 
While workshops can be valuable, they may not be the best solution — for several reasons. First, faculty may not find many 
offerings useful to them. Second, attending a workshop does not necessarily bring about any real change. One can attend a 
workshop on any topic, but application of the topic may or may not happen for a variety of reasons, especially considering time, 
motivation or relevancy to one’s particular teaching challenges.

Faculty Learning Communities have been around since the late 1970s, and they have the potential to have greater impact on 
professional development for faculty and staff (Cox, 2004). Faculty have the opportunity to choose the FLC they want to join 
through an application process. They have the agency to choose an FLC that supports them in research or in pedagogical 
exploration of interest to them for their classroom challenges. An FLC can allow for notable professional growth among faculty, 
while building a community with colleagues they may never have had an opportunity to work with otherwise (Cox, 2004). This 
method brings faculty development to a much deeper and more meaningful level and is worth exploring further.
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The Value of Information Literacy
Room: 35

The American Library Association defines information literacy as “the ability to recognize when information is needed and to 
locate, evaluate and use effectively the needed information.” Information literacy has become increasingly complicated and 
important in the digital world. Being well-informed does not just have personal benefits, but professional benefits as well. 
This presentation will explore how to encourage students to learn to be well-informed and how to apply that information in a 
professional environment.

John Ostroske, Assistant Professor, Information Technology, Metropolitan Campus

Objectives:

1. Understand how information literacy can be valuable for an individual’s career in any field.

2. Understand the importance of staying informed.

3. Identify strategies to encourage students to learn to be better informed and to apply those skills.

Rationale:

Let’s use an example. A meeting has just been called to discuss a new idea (new product, service, incentive idea, etc.) The majority 
of the attendees will come to the meeting, hear the presenter out and offer their two cents if asked. The rest seem to have some 
magical extra insight on the new idea and some excellent feedback. Needless to say, the latter group comes out looking better.

The thing is, that group did nothing magical — they simply learned the value of being informed. As a result, the members of that 
group will get ahead.

Being informed is not complicated; nor is it difficult. By encouraging our students to learn information literacy techniques for 
being better informed — and how to apply those techniques professionally — we give them another tool to succeed academically 
and professionally.

Curriculum and Syllabi Through the Lens of the HLC
Room: 112

Faculty continue to do incredible work in our classrooms, remaining updated in their subject areas and best practices. The role 
of the curriculum office is to help faculty tell the College’s curricular story to our accreditation agencies and the state through 
official curriculum documentation. This session will help faculty understand the support available to them during the curriculum 
development process so that the College can maintain its rigorous academic quality for years to come.

Holly Craider, Assistant Dean, Curriculum and Transfer, Jerry Sue Thornton Center
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Objectives:

1. Identify and list Higher Learning Commission guidelines for curriculum and syllabi development and review.

2. Describe the importance of matching taught curriculum with approved curriculum.

3. Explain the difference between outcomes and objectives and discuss the importance of each in curriculum 
development.

4. Recall and discuss the areas of potential curriculum revisions.

Rationale:

According to the American Association of University Professors (AAUP), more than 7,000 programs serving some 24 million 
students willingly undergo periodic accreditation review by 19 institutional accreditors and 61 programmatic accreditors. 
As Council for Higher Education Accreditation President Judith Eaton notes, “Accreditation reflects three core values of 
higher education, all essential to academic quality: institutional autonomy, academic freedom, and peer and professional 
review.” According to the U.S. Department of Education, “The goal of accreditation is to ensure that institutions of higher 
education meet acceptable levels of quality.” In the quest to demonstrate our academic quality, administration and faculty will 
work together to better tell the institutional curricular story. This session describes what that work entails and highlights the 
interconnectivity of faculty and curriculum office administrators.
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How to Use My Tri-C SMART to Analyze, Predict and Increase Student Success
Room: 119

Have you ever wondered if seat-based students outperform online students in the long run? Are poor grades in a prerequisite 
truly a predictor of success in subsequent courses? The College now has a powerful, user-friendly, self-service database that can 
answer those questions and more. We will explore the data you can get from My Tri-C SMART on a self-service basis, including 
customized lists, enrollment reports and more complex reports on graduation rates and other student outcomes. Discover how 
Tri-C’s version of “big data” can be used to increase student success.

John Bongorno, Assistant Professor, Accounting, Metropolitan Campus
G. Rob Stuart, Executive Director, Evidence and Inquiry, District Office

Objectives:

1. Improve curriculum design and identify prerequisites to increase student success in later courses.

2. Understand trends in student persistence that can lead to earlier and better intervention on behalf of struggling students.

3. Better analyze and compare enrollment and success rates across campuses, modalities and many other factors 
affecting long-run student success.

Rationale:

The College has greatly expanded its commitment to data-based decision-making by making data available to faculty, staff 
and administrators via user-friendly, self-service reporting and analysis software called My Tri-C SMART. The purpose of this 
presentation is to demonstrate the way in which these tools are currently being used, to highlight their capabilities and to raise 
questions about the ways in which they might be used to increase student success. 

We will show how data can be used to target communications to specific groups of students to increase their chances of 
persisting. Faculty, librarians, counselors and program administrators can analyze the impact that campus location, modality, 
prerequisite grades and many other factors have on student success. With this increased understanding, all parties can improve 
their curriculum design, better identify essential prerequisites and improve early intervention and support on behalf of 
struggling students. 
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Making It Real: Using Augmented Reality in the Classroom
Room: 206

Imagine being able to walk down the streets of Rome in your world history course or dissect the human body in your anatomy 
course! This session will describe the implementation of augmented reality, through the

Microsoft HoloLens, as a teaching tool in the classroom. Faculty will have an opportunity to test-drive the devices and investigate 
applications that would utilize the technology. Research on the effectiveness and usability of the devices by students will also be 
presented.

Erica Stevenson, Lecturer, Biology, Westshore Campus
Elizabeth Vaidya, Assistant Professor, Biology, Westshore Campus

Objectives:

1. Define augmented reality and describe how it can enhance learning.

2. Describe how to assess the implementation of the new technology in the classroom.

3. Identify an augmented reality application that would enhance learning in a course you teach. 

Rationale:

Research in anatomy education has found that virtual reality simulations — wherein students visualize anatomical 
structures on computer screens or through wearable devices — can complement and enhance traditional teaching 
methods such as dissection [1-4]. A new and exciting technology that may offer even better outcomes is augmented reality 
(AR). In AR, the computer-simulation is integrated with the user’s own environment, allowing the user to interact with 
it. Up to this point, most reports on AR in educational settings have focused on implementation and usability [5]. Case 
Western Reserve University, in collaboration with the Cleveland Clinic, is at the forefront of this educational technology 
and intends to deploy AR in their medical school anatomy education next year [6]. 

This presentation will describe how to implement AR in the classroom. Faculty will benefit from learning about the 
technology as well as how to assess its effectiveness through objective research methods. Further, AR is applicable to many 
disciplines beyond just the sciences. For example, imagine being able to walk along the streets of Ancient Rome in your 
World History course! We expect that AR will enhance student learning in biology courses, and pilot data on this hypothesis 
will be presented during the session. 

AR is an emerging technology that will likely become a normal part of life in the future. Exposing our students to this 
technology now will help them succeed in our rapidly changing world. 
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Using SoftChalk to Engage Students in Subject Review and Class Preparation
Room: 210

The workshop demonstrates the value of SoftChalk as a repository for a variety of media such as textbook content, resources, 
YouTube videos, text poppers and quizzes that result in a higher level of student preparedness. In addition to a demonstration, 
this session will include hands-on practice in building a discipline-specific example as well as linking quizzes from SoftChalk to 
Blackboard.

Jacquelyn Tamerlano, Lecturer, Mathematics, Western Campus
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Objectives:

1. Define the value of SoftChalk as a learning object to improve student preparedness and success.

2. Explain how SoftChalk can be linked to Blackboard to improve student access.

3. Compile attributes of a beneficial SoftChalk learning object.

4. Design a discipline-specific learning object and, if time and technology permits, implement the design learning object in 
SoftChalk.

Rationale:

There is much diversity within the community college classroom, and students come to class with different backgrounds 
and levels of preparedness. SoftChalk can be utilized as a learning object containing prerequisite information to make 
sure all students are prepared for your course. SoftChalk can help improve our teaching because it allows us to make the 
information interactive and to grade the level of understanding. The interactive nature of the software helps us reach many 
different learning styles, and grading students’ level of understanding will hold them accountable for mastering the content. 
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50th Anniversary of the Cuyahoga River Fire: Connecting History to the Present and Future
Room: 217

This session will use video clips to focus our professional lens on Cleveland’s unique environmental history and current local 
examples of civic responsibility and business models moving Cleveland into the future. Real-time participant reactions to the videos, 
as well as faculty testimonials, will help us collectively brainstorm ways to engage students with these local, real-world examples as

a means of meeting curricular goals across a variety of subjects. A hands-on activity will connect Cleveland’s environmental 
history and current civic efforts with outcomes on social, economic and environmental systems and how these connections can 
be incorporated into curriculum.

David November, Manager, Sustainability, District Office

Objectives:

1. Identify connections between Cleveland’s environmental history, current civic responsibility initiatives and curriculum. 

2. Understand how real-world connections to local, national or worldwide civic responsibility (sustainability) issues have 
improved student engagement and success in Tri-C courses where such examples have been included. 

3. Construct at least one example of how a specific course can connect to local civic responsibility efforts.

Rationale:

June 22, 2019 marks the 50th anniversary of the infamous Cuyahoga River fire — a turning point in the environmental 
history of both Cleveland and the United States. Much has changed in the 48 years since the fire, and the 50th 
anniversary will be a time when many news outlets and individuals will reflect on the event. As part of its Sustainable 
Cleveland 2019 initiative, the city of Cleveland is bringing together a group of civic and business leaders to organize 
events celebrating how the Cuyahoga River, Lake Erie and Cleveland have changed in the last 50 years. Starting to plan 
now will allow the College to actively engage its students in events surrounding this anniversary while also meeting 
academic outcomes in courses across the College’s curriculum.

This session will focus on the importance of understanding local history and examples of how Cleveland has changed in 
the last 50 years. Real-world local efforts demonstrating civic responsibility and critical/creative thinking will be shared 
as examples of some of the work that can be incorporated into a variety of curricula to engage students in the subject 
being taught while meeting necessary learning outcomes. These examples may also inspire students to be active citizens 
and change-agents within our collective community.
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Rationale for this approach comes from feedback from Tri-C faculty who have incorporated examples of sustainability 
and civic engagement in their courses indicating these efforts have resulted in strong student engagement and improved 
student success. The rationale is based on qualitative faculty feedback about the interest and engagement of students in 
courses they have taught into which sustainability and/or the environment have been incorporated. 

References:

Personal communication from Dave Long, Sara Clark, Henry Young, Derrick L. Williams, Brad Lipinski, Cindy Conaway-Mavroidis and others.

Formative Assessment and Professor Feedback: A 21st-Century Approach to Classroom Improvement
Room: 213

Do you want to know if students are actually learning and having a positive experience in your courses? This session will provide you 
with a working knowledge of a potpourri of easy-to-learn, fun technological tools that can be deployed in all disciplines. Utilizing 
these tools will allow you to conduct formative assessment to measure student learning and determine if additional review is 
needed before summative assessments are given. Additionally, these tools will allow you to obtain anonymous, honest feedback 
about students’ experiences and allow you to make adjustments so that your students have a positive end to their semester!

Joe Fell, Assistant Professor, Paralegal Studies, Western Campus

Objectives:

1. Understand how to conduct formative assessment to assess if review and re-explanation of previously covered material is 
needed before the class moves forward with new material.  

2. Solicit honest, anonymous feedback from students about their experience in the course. 

3. Utilize these tools to obtain student feedback, to analyze and assess the results and to develop appropriate modifications in 
your teaching style and instructional methodology. 

4. Identify ways to utilize easily deployable technology in new and interesting ways.

5. Design classroom presentation strategies that fully engage students who learn best through use of technology and/or who 
are visual learners. 

Rationale:

Professors often invest a great deal of time in carefully crafting summative assessments but often overlook the importance 
of intentionally and regularly dedicating time to meaningful formative assessment. The formative assessment that does 
occur has traditionally taken the form of small assignments and quizzes administered in paper format. Technology can 
be utilized to conduct formative assessment in the classroom (Russell, 2010). This session encourages the utilization of a 
21st-century approach to formative assessment by providing faculty with easy-to-use technological tools and instructional 
design ideas to conduct and implement formative assessment in order to determine if students are genuinely learning the 
material and if additional review is needed. 

This is particularly relevant for courses in which mastery of prior material is essential for successful understanding of future 
material. Many of these tools can also be utilized to provide faculty with the ability to solicit anonymous feedback about the 
course. Student feedback can be used to improve instruction (Seldin, 1997). This session provides innovative 21st-century 
methods by which faculty themselves can periodically obtain student feedback to determine if they need to consult Tri-C 
instructional design specialists to make changes that create a more effective and engaging learning experience. 
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Developing Your Professional Lens Through Mentoring
Room: 312

Faculty mentor and mentee panelists will share tips and strategies they have learned from assisting new faculty in their 
professional development. They will also respond to questions about best practices in mentoring. Each of the panelists selected 
have demonstrated best practices to support newly hired instructors and faculty members develop strong teaching practices.
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Jennifer Dietz, Associate Professor, Medical Assisting, Metropolitan Campus 
Sharon Doughten, Assistant Professor, Dietetic Technology, Metropolitan Campus 
Michael Flatt, Assistant Professor, Sociology, Western Campus
Sara Fuller, Assistant Professor, English, Westshore Campus
Karen Goulandris, Assistant Professor, Early Childhood Education, Western Campus 
Chris Green, Manager, Campus Scheduling, Eastern Campus
Amanda Hanley, Assistant Professor, Mathematics, Westshore Campus
Sarah Morgenstein, Assistant Professor, Visual Communication and Design, Western Campus Tiffanie Reed, Assistant Professor, Sociology, Eastern Campus
Melanie Shearer, Associate Professor, Medical Assisting, Metropolitan Campus

Objectives:

1. Implement one new mentoring strategy that supports new mentees as they begin teaching at Tri-C.

2. Discuss best practices and outcomes of the mentoring process.

3. Identify the value of mentoring and consider being a mentor for at least one new faculty member for the 2018-2019 
academic year.

Rationale:

The role of mentors to new community college faculty members is instrumental in helping these individuals maintain 
balance, expand/refine professional skill sets and create effective connections. The ultimate outcome is that new faculty 
members achieve self-sufficiency and success in the academic work setting. An effective mentor offers both informal and 
formal guidance. Mentors who champion their protégé stimulate an educational environment that fosters faculty job 
satisfaction, increased commitment and greater productivity. 
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Making Space for Equity
Room: 308

This presentation explores the role of equity in the classroom with a focus on how using active learning strategies, such as The 
Big Picture, and designing a learning space that relates to the learning process can create a more engaging classroom that will 
promote the success of every student.

Brian Hall, Associate Professor, English, Metropolitan Campus

Objectives:

1. Define equity.

2. Identify the role of equity in the classroom.

3. Understand the importance of the classroom environment.

4. Discover active learning techniques that create a more equitable framework for teaching and learning.

Rationale:
Equity is an important topic at the College, but too often, the breadth of the discussion stops at the door of the classroom 
— the place where equity matters most. Faculty can create a more equitable classroom by developing a student-centered 
environment focused on active learning strategies. 

The first step in creating a more equitable classroom is to consider the classroom environment. In Learning Theory 
Expertise in Design of Learning Spaces: Who Needs a Seat at the Table? (2015), Rook, Choi and McDonald state, “…the 
design of a learning space has an effect on the learning process. Thus, it is important to design a learning space with the 
learning process in mind” (p. 1). Too often, our classrooms reflect a passive learning experience in which the student’s 
involvement is minimal. 

In an active learning environment, faculty have the unique opportunity to create a shared learning experience. In A 
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Learning Studio that Inspires Active Pedagogy (2016), Wanless discusses the learning environment and engagement: 
“A learning studio is a space allowing faculty to be guided in their transition from passive to engage teaching, as well as 
provide a space where students can develop their collaborative skills” (p. 61). As an institution, we must strive to create 
active environments because only then will we be realistically able to address equity.
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One Instructor, Four Campuses, 30 Students: Success!
Room: 310

Is distance an impediment to course or degree completion for your students? Are distance learning courses not the answer? 
Synchronous instruction to multiple campuses using WebEx technology may be for you.

Mardy Chaplin, Assistant Professor, Paralegal Studies, Western Campus

Objectives:

1. Understand how WebEx can be used to synchronously instruct students in classrooms.

2. Identify how pedagogy must be modified to effectively instruct in a WebEx synchronous classroom.

3. Understand how support services (e.g., Testing Center, Learning Commons personnel) are utilized to effectively administer 
a WebEx class. 

Rationale:

Community college students are demanding convenience as a criteria in choosing their college and their classes (Lansing, 
2017). To many students, convenience is as important as affordability and employability. While the College has addressed 
the criteria of convenience through the offering of distance learning courses, this modality may not be the best pedagogy 
for all students — especially if synchronous interaction with the instructor is necessary and/or if face-to-face interaction 
with the student’s peers is an important part of instruction (Goh, 2017). Additionally, a course offered at more than one 
campus may only have four or five students enrolled, resulting in cancellation. 

In these situations, the ability to offer the same course to students in all areas of Cuyahoga County becomes a logical 
solution. The combined enrollment of all campuses becomes the enrollment level for the class. This approach has been 
effectively demonstrated by the College’s Paralegal program through simultaneous, synchronous instruction at the Eastern, 
Western, Metro and CCW campuses.
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Additional Sessions

Adjunct Session: What is my role in institutional and program-level accreditations? 
Room: 29 

This session will explain both institutional and program level accreditation and the role adjuncts may play in the various 
components of an accreditation review such as self-studies and site visits. Special emphasis will be put on the upcoming Higher 
Learning Commission’s Comprehensive Quality Review and site visit in February 2018. We will provide an overview on recent 
experiences with accreditation visits. We will touch on the preparation involved, the assessment and routine tracking of cohorts 
and their success or attrition issues, expectations of accreditors and how adjuncts can be of support by being knowledgeable 
about how program accreditation can impact HLC accreditation. 

Diana Del Rosario, Associate Vice President 
Lindsay S. English, Associate Vice President 
Elizabeth Gildone, Program Manager, Radiography 
Mary Ann Stuhan, Program Manager, Pharmacy Technology 

Objectives:

1. Learn about Tri-C’s institutional and program level accreditations. 

2. Rehearse answers to appropriate questions from Higher Learning Commission’s Site Visitors in Feb 2018. 

3. Understand the adjunct role in supporting institutional and program level accreditation. 

Deans Council Meeting: Microaggression Training
Room: 308

Objectives:

1. Learn about the relationship between culture and diversity and begin to examine how cultural values shape our attitudes 
and beliefs, including unconscious biases

2. Explore and learn about the connections between privilege, unconscious bias and micro-aggressions

3. Learn about some common types of micro-aggressions. 

4. Practice addressing and responding to micro-aggressions from both from the point of view of the target, as well as an observer. 
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Robert L. Lewis Memorial Fund  
 

As founding chair of Cuyahoga Community College’s Board of Trustees, Robert L. Lewis 

helped to establish Tri-C as the first community college in Ohio in 1963. He served for 

17 years as a trustee, during which he created the unique Scholar-in-Residence Program 

(and served for many years as the scholar); instituted the Conversations at Gwinn; and 

worked to launch the Honors Program. Until his death in 2005, Lewis devoted himself to 

the humanistic enhancement of the College. He delighted and inspired generations of 

students, faculty and the greater community with his courses and lectures about Greek 

mythology, revealing their relevance to contemporary issues of civic responsibility and 

ethics. The convening of the Annual Faculty Colloquium affirms his belief that such 

scholarly colloquies are the hallmark of a civilized society.   

The Robert L. Lewis Academy of Scholars offers the pursuit of intellectual inquiry to Tri-C’s 

high-achieving students. Now in its 10th year, the Robert L. Lewis Academy of Scholars 

engages student scholars College-wide to follow their passions and produce projects 

related to diverse issues of social justice and civil society in our greater community. This 

inspiring academy begins with enrollment in Honors Social Justice, a three-credit course 

designed by Tri-C philosophy faculty in which students explore issues of social justice 

through essays by philosophers ranging from Socrates to Dr. Martin Luther King Jr.

During spring semester, students produce their approved projects with support from 

independent study faculty and community mentors. This creative enterprise culminates in 

a celebration at the year-end   Tri-C Student Success Symposium, where students display 

posters of their projects for viewing by College faculty, students and administration as well 

as community supporters, family and friends. For over a decade, support of The Robert 

L. Lewis Memorial Fund has provided the Academy of Scholars with both program and 

scholarship assistance as they work together to address issues of Social Justice and make a 

difference in our community. 

1
7
-1

7
6
1


